How to

teach

Outstanding
PE lessons
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TASK 1

You have an Ofsted inspector In
your literacy/numeracy lesson.

What will you have to include to
make sure your lesson Is
OUTSTANDING?
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AAIl students engaged
ALearning

APace

AChallenge

AProgress

AUse data to pitch the lesson
AAllow time to complete a task
AAssessment



TASK?

You have an Ofsted inspector In
your literacy/numeracyf Sa a 2 y

What will they ¢ see?

What will they hear?






Moving Your Teaching to “Outstanding”

Hints/ Tips/ Tricks

This guidance is based on the work of Marcella McCarthy, Jackie Beere, in particular her book ‘The
Perfect (OFSTED) lesson' and finally Phil Beadle ‘How to Teach'.

The following is list is a skeleton for ‘The Perfect (OFSTED) lesson'. This may make it lock a ‘long’
document but if you can incorporate most of the 6 strands (legs of the spider graphic) into each lesson
it should be heading for a quality lesson which is good of course for everyone.

RECORD AND REFLECT! SURPRISE!
What has been learnt — record Think in a different way — variety,
the learning. create discussion, have a range of
strategies

EVALUATE! PURPOSE!

Salf and Peer assessment LO, key words, homework at start

Have a routine

CIFFERENTIATE!

, , INVESTIGATE!
High expectations

. (and independence)
Make success possible

_ Discover facts for themselves
Choice of task



Focus on the learningnot the
teaching

Questions to ask yourself:

A Am | giving pupils enough time kwarn howto do
a task?

S my explanation clear?
Have | given an example / a model?

Have | given pupils enough time to developir
earningin the task?

Do they knowwhat they are learningand why?
DO | need to stop them to review their progress?

To To o Io Do




Outstanding Lessons

A Clear and realistic about what the pupils will
learn in the lesson.

A¢cSIFOKAY3I A& FESEAOGES |
needs.

A Tasks are meaningful (often with a real audience
and purpose)

A Time allows for learning to take place.
A Differentiation is real and appropriate.
A Highly effective questioning.

A Excellent subject knowledge.



A recent Ofsted
report said, that
IN primary
aoOKz22f ax



In a number of primary schools,
youngsters were subjected to PE
classes with warnups that were
too short and too easy, followed
by "long periods of Iinactivity”
while the teacher talked, the
report said.



"Pupils were not challenged to
warm up vigorously or build
stamina and strength by
participating In sustained
periods of physical activity



"They were often prevented
from exercising for extended
periods because teachers
Interrupted their learning or
took too long to introduce new
tasks."



Ofsted also suggested that
the most able youngsters
were taught the same
lessons as their classmates,

and given tasks that were
"frequently too easy for
them.”



And It warned that a fifth of
primary schools were not
making sure puplls could
swim at least 25 metres by
the time they left.



In general, "Too much teacher
talk and regular interruptions to
record Information and observe
others performing prevented
them from remaining physically
active throughout lessons,"” the
report said.



Very few schools had set up
programmes to meet the
needs of youngsters who wel
overweight or obese, the
report added.



Differentiation in PE



Reasons for differentiation

» Provide a challenge for more able students
» Allow less able students to achieve success

» Provide opportunities for students to progress
and improve abllity

» Keep studentfocussed
» Allow lessons to be fully inclusive




Differentiation?




Ways of differentiating in PE

w Space/area

w Task

» Equipment

w People/participants



Examples

AStudent Roleg Give students different roles
within lessons. For example Leader, referee,
scorer, time keeper, manager

Mifferentiate by Learning Objective or
Curriculum Levels

AJse of specialist equipment for example use of
reaction balls when fielding for higher ability
students or larger softer balls for lower ability
students



Example of differentiation in football
(passing)

» Space increase/decrease the distance between passers

» Task- allow different types of pass between players. Allow players to
move once they have passed

» Equipment use of cones as target areas to pass through

» People-bring in more players to pass to/introduce defenders



Differentiationby Task




L. esson
observations



Do lessorobservations improveractice?

If they are done just to collect data and tick boxes
they are not worth the paper they are written on.

They need to be proparonversations about what
could be dondo secure improvedearningAND

what support might be on offer to make this happe



Top TI1 pseée
for providing
effective feedback
after observations



Phrases that might help you with this
area of your practice:
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Lesson Observation Sheet

TKAT

Teacher:

Subject:

Class:

Present’NOR:

Observer:

Lesson objective:

1 Qutstanding

2 Good

3 Needs development

4 Inadequate

1.

Expectations,
planning, building
on prior attainment
and progress

High expectations for all pupils
promote atleast good progress.
Planning takesinto account the starting
point of all pupils. Clear evidence of
AfL.

High expectations for all pupils
promote good progress for most.
Planning takesinto accountthe
starting point of all pupils but does
not always translate into

practice. Evidence of AfL.

Expectations for all pupils arenot
alwayshigh enough. Planning does not
alwaystakeinto account the starting
points of all pupilsAfL is patchy
(inconsistent).

Expectations do not enable all pupils to
make sufficient progress. Planning is
weak and does not take mto account
previous leaming.

Little or no evidence of AfL.

2. Development of core skills integrated Development of core skills integrated | Development of core skills is There are insufficient opportunities for
Reading, writing, creatively into lesson promotes atleast | into lesson promotes good progress inconsistent and opportunities are pupils to develop core skills.
communication and | good progress. for most. missed, resulting in satisfactory
mathematics progress.
1. Teaching is exciting, stunulating and Teaching is exciting, stinulating and | Teaching is uninspired and does not Teaching is mundane and borng. Pupils
Differentiation and | magmative throughout the lesson All magnative. All pupils are engaged. always promote consistent are offtask. Work 1z notmatched well
engagement pupils are engaged. Challenging tasks Challenging tasksmatchtheneedsof | engagement. Work matchesthe needs enough to the needs of pupils.

match theneeds of all pupils. most pupils. ofthe majonty of pupils.
4. All pupils understand how to improve MMost pupils understand howto Some pupils understand howto Few pupils understand howto improve
Assessment of and their leaming as a result of frequent, mprove their leaming asaresult of improve their leaming asaresult of their leaming and feedback fromteachas
forlearning detailed and accurate feedback from accurate feedback fromteachers, feedback fromteachers, following is weak.

teacher, following assessment oftheir following assessment ofther assessment oftheir leaming,

leaming. leaming.
5. Questioning promotes pupils’ thinking | Questioning generally promotes Cuestioning is focussed onrecall of Questioning 1s weak and directed at
Questioning skills andis well targeted. pupils’ thinking skills andis usually factzand doesnot challenge pupils to whole class. Misconceptions are not

MMisconceptions are always addressed. | well targeted. Misconceptions are think. Misconceptions are not addressed.

mostly addressed. consistently addreszed.

6. Pace ofleaming is rapid. There is Pace ofleaming is generally good. Pace ofleaming vanes. There is some Pace ofleaming is slow. There is Lttle

Pace of learning.
Reshaping of tasks

constant monitoring of progress and
feedback. Teacheralways adaptsthe

There iz monitonng of progress and
feedback. Teacherusually adaptsthe

meonitonng of progress and feedback
Teacher does not adapt thelesson well

meonitonng of progress and feedback
Teacher fails to adaptthelessonin

in light of lesson in response to assessment of lesson in response to assessment of enough in response to assessment of response to assessment ofleaming.
assessment. leaming. leaming. leaming.

1. Teacher enthuses, engages and The teacher enthuses, engages and Enthusiasm, engagement and Pupils arenot enthused, motivated or
Enthusiasm and motivates all pupils to leam and fosters | motivates most pupils to leam and meotivation are not always promoted engaged. There is Iittle or no interest in
maotivation their cunosity and enthusiasm for fosterssome cunosity. Most pupils well enough. learmng,

leaming.

are enthusiastic.




8.
Expertise and
subject kmowledge

Teacher shows excellent subject
Eknowledge and expertise and a passion
for his'her subject.

Teacher shows secure subject
knowledge and expertise andis
clearly excited by his'her subject

Teacher shows secure subject
Eknowledge and expertise, but thereis a
lack of passion shown.

Teacher demonstrates poor subject
knowledge.

9.
Independent

Teacher enables all pupils to develop

Teacher enables most pupils to

Too muchleaming is teacher-led.

Pupils’ learing is imited andthereis no

the skills to leam for themselves, where | develop the skills toleam for Pupils havelttle opportunity to opportunity forindependence.
learning appropriate. Teacher sets appropriate themselves, where appropriate. develop independence. Homework is Homework is inappropriate or absent
homework. Teachersets appropriate homework. | not always approprate. over time.
10 Use of a wide vanety of resources and | Use of a vanety of resources and Besources are limited Additional adults

Use of resources,
including other
adults

finely- tuned adult support promeotes at
least good progress for all groups of
pupils.

adult support prometes good progress
for most groups of pupils.

Use of resources and adult support
supports atleast satisfactory progress
for most groups of pupils.

are not used effectively. Pupils do not
malke satisfactory progress.

Examples of promotion of SMSC:

Summary evaluation

Strengths:

Areas for development:

Grade

1 Outstanding

2 Good

3 Needs development

4 Inadequate

M.B. The impact of teaching on learning and progress must be considered for each of the 10 criteria and is not a stand-alene judgement




Gl‘eig City Atademy — Lesson Observation prof

roTorma —

Lesson Objectives: 1, .., S S e eee e e oo e e e e e e e oo e e e e o et e en e e e e 2o e e e eem o

Teacher: Ohbserver's role: Date: Year 8 Class: Subject:

Observer: CL/SL _SI'T AST Other Period: Set/Group: Length of Observation: 60 mins / 30 mins / Other
FPlegse circle

Purpose of ] . . . .

observation: Fiense circle: Appraisal / CPD / Interview / NQT training / Other: Time period:

Seating Plan provided?

Pleasecircle: Yes/No/na.

Class data provided?

Pleasecircle: Yes/No/n.a..

Target from last observation?

Focus Areas

REQUIRES IMPROVEMENT (3)

GOOD (2)

Teacher Standard 3
Subject Knowledge,

Teacher Standard 6
Use of Assessment.

* Wesk knowledge of the
curriculum.

* Azzezzmeant of learnars’
waorkis poorand oral
feedbackis not effective.

* Azsessment is not used

effectively to help pupils

improve.

Aszsessment takes too little

account of pupils leaming or

understanding.
O

® |snotyet good.

This can include:

accuracy.

® The teacher knows the subiect and most legrners
understand course requirements but facks

® Asseccment is present, but may lock piggyrond o
lack afchallenge.

® Teachers have wel-dewveloped subject knowladge.
® Assezsment of prior skills knowledge and
understanding iz careful and sccurate.

Aszsessment is challenging: matches maost pupils
needs; enthuse & motivate:changes to tasks are
timely and sppropriate.

Detziled oralfwritten feedback is provided so
lzarners know how wellthey have done and how to
improve.

Learners zre guided to sssess theirworkthemshes
zgainst clear criteriz and toset targets to improve.

O Thisisusually timely orrelewvant. O

Excellant subject knowladge with cross-curricular
references.
Priar learning is zssessed syste matically & sccurstely
Understanding is checked systematiczlly through
effective questioning throughoutthe lesson,
anticipating interventions.
Systemsare in placeto involve all studentsin
reading/responding tofeedback and acting onthem.
Learners are confident and critical in assessing their
own 2nd others work, andto set meaningful targets
forimprovement.

O

What Evidence?

Teacher Standard 4,5 & &

Teaching

(Use of support,
differentiation, AfL,
literacy and numeracy
development)

Learning activities ara not
sufficientlywell matchedto
the needsof pupils.
Teacher expectations are
not high enough.

Pupils cannotcommunicats,
read, write oruse mathsas
well 2sthey should.

TAs notinvolved inthe
lesson & given little or no
direction.

® |snotyet good.

This can include:

beinconsistent.

fezsan.

® Tegching strotegies do nat usualily mest individual
pupil needs and donat provide challenge.
® Teaching [iterocy, numeracy and other skills may

® TAs gre not well deployed inall aspectz ofthe

O

Tasks are challznging: match most pupils neads:
enthuse & maotivate them; effective strategies
used. Workis monitored during lessons,
misconceptions are generzlly pickedup.

Astute planning is effective and inte rventions and
support are appropriate.

Expectations are high.

Literacy and numeracyskills and atherskills are
promoted.

Teaching consistently despens pupils’ knowledge
znd understanding and allows them todevelop 2
range of skills.

Teacher listens astutzly, obsarvas carefullyand
questions skillfully to reshape tasks and improve
learning.

TAs zre well deployedto support [=arning. O

Tasks are challanging/match gupils needs accurately.
Lessons are well judged and often imaginstive tesching
strategies are used.

Expectations are consistenthy high.

Intervention and support are sppropriste and have
notable impact.

Expert use of questioning probes understanding and
teases out misconcaptions. Alllearners are enthusisstic
and keen to move on.

Teaching of literacy, numerscy and other skills are
exceptional; everyopportunity istaken todewelop.
zkillsin othersubjects.

TAs involved inplanning. Good communication
betweenteacher and TAis evident.

What Evidence?




Teacher Standard 2

Learning and Progress
{Engagement, interest,
maotivation, resilience)

Students are passive.
Learners are notinvolved
and frequently off task.
Teaching fails to exdte,
enthuse, engage or
maotivate particular groups
[ing SEM/D) of pupils.
Pupils or groups of pupils
sre making inadequate
progress. O

* |snotyet good.

This can include:

® Students lodk engogement and motivation to
complete work well

* Frogressis not in ine with thot made by similar
students nationally fram similarstarting points.

O

Most students are enthused and motivated to
participate.

Pupils' are resilient, confidentand independent
Pupilslearnwell across the curriculum.

Most pupils, induding groups and pupilswith
SEN/D, achieve wellacrossthe curriculum,

Pupils show high levels of enthusiasm, interest,
resilience, confidence and engagement

Pupils learn exce ptional iy well.

All pupils mzka rapid and sustzined prograss.

What Evidence?

Teacher 5tandard 4
Homework

No homewarkissetto
extend the learners.

QRRArtnity todevelop.

* |snotyet good.

This can inciude:
® [noppropriote homewaork is set. [t does not
contribute reasonably well toleaming, including
SEN/D pupils.
O

Approprizste and regular homework contributes
well to pupils’ leaming, including SEN/D pupils.

Approprizste and regular homewaork contributes very
well to pupils' leaming.

What Evidence?

Teacher Standard 1 & 7
Attitudes to Learning.
Behaviour

(stroteqies for
managing pupils
behaviour)

Pupils' lack of
engagementand
persistent low-level
disruption contribute
mare than occasionsllyto
reduced learning and/or 3
disorderlyclassroom
environmeant.

* |snotyet good

Thiz can inciude:

* Pupils do not always respond promptlyto
tegchers’ direction

* Major disruption to legrning is uncommaon, but
occosionaliow-level disruption may oocur.

Pupils respond very well to the teacher's
behaviour systems and work cooperativelywith
gach other.
Low level disruption is uncomman
Pupils are typically considerate, respectful and
courteous; theyconsistently meet teacher's
expectations.
Behaviour management strategies are applied
consistenthy well.

O

Pupils' attitudes toleaming are exemplary.
Pupils ‘make every effort’ to ensure that others leam
and thrive in an stmosphere of respect anddignity.
Very high level of engagement, courtesy,
collaborationand cooperation.
Lesson proceeds withoutinterruption.
There is 2 systematic, consistently applied approach
to behaviourmanagement, which make a strong
contribution to an exceptionally positive climate for
learning.

O

What Evidence?
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Greig Clt'y’ Academv — Lesson Observation proforma —

Teacher's Name: Observer's name: Date:

Strengths:

1

2

Areas for Development:

1

2

Suggest a Professional Development Need:

1

2

1. Using the grade descriptors (pages 1-2), give a grade for the following categories and state where the evidence is located on the lesson observation form.

Teaching grade Progress grade Attitudes to learning / Behaviour grade
Teacher Standards S & 8 Teacher Standard 2 TeacherStandards 1 & 7

2. Looking at the learning and progress grade descriptors, establish a grade for learning and progress (0O=0utstanding, G=Good, Req= Requires Improvement, In=Inadequate)

Quality of teaching [overall grade )
Standards1 & 2

The overall grade awarded for the lesson should consider grades for each of the Teacher Standards, especially behaviour, teaching and assessment to support leaming (refer to grade
descriptor sheet) and any overwhelming evidence that an area is inodeguate will mean that your overall lesson grade should be inadequate. Judgemenis should not be a snapshoet and
‘teaching over time” must be taking into context (class data/seating plans are imperative). Please refer to grade descriptor criteria for amiving at your overall grade for leaming and progress.
The grade you award should be justified and consistent with the evaluation and summary fext you have written.

1. Coveat: Ofsted state thot "These grode descriptors from the 2012 inspection schedule describe the quality of teaching in the school as o whols taking account of evidence awver

time. While they include some characteristics of individual lessons, they have been adapted to enable judgment of individual lessons”

2. NB The "key ideas” have been drawn from the content of the Teachers” Standaord descriptors, and are not Ofsted constructs. Possible scoring logic:
| can be best fit)

1 ng (can be best fit)

10 - 15 points = Reguires Improvemen not be bes

15 - 20 points = Inadeguate {cannot be best fit)

5-10 paints =




Gl‘ﬁig Cit'y’ Acade MY - Lesson Observation proform

[=1]

OBSERVER HELP SHEET

During the lesson, the observerwill ask a range of students the following questions;
This form can be used to provide the basis of feedback and is recommended as evidence.
It is recommended that these questions form part of teacher-planning and forestablishing routines in the classroom.

1. Whatare the lesson objectives?
2. Whyare you doing this?
3. Whatdoes success look like?
4. Howdo you know?
5. Whatis yourteacherlooking for?
6.  Canyou tell me any keywords for this lesson?
7. Whatis yourcurrent level?
8. Howdo you progress onto the next level?
8. Howoftenis yourown book marked?
10. Do you receive feedback? Give me an example...
11. Are you allowed time fo improve (re-draft) yourwork?
12. Do you enjoy the lesson? Why?
13. Describe o typical lesson to me...
Student name (plus indicote level) Q1-5 Lesson Objectives? Q6 Keywords? Q7—11 Progress? Q12 — 13 Enjoyment?
1. Top
2. Middle
3.Bottom
4.G&T
S.EAL
6.5EN
Total responses:

Lesson Evaluation Help:
Observers should avoid describing what the teacheris doing. Feedback should:
+ evaluate learning and progress, both overall and for different groups.
+ provide telling examples of learning of different groups
+ identify the impact of teaching on learning (cause and effect)
+ make reference to student books/conversations/routines
+ jdentify a CPD target.

]
i)
(]



Informal Learning Walk - Grieg City Academy

Member of .
staff observed: Tl el Date:
Observer: Room /Group/Set: Period:
Year: - . Time:
(Please cirde) 7 8 9 10 11 12 13 Number of books or students work reviewed: (max 20 mi
Key Heading Further details
(www) 1
What went well? | 2.
3.
v E
~ _ Key Heading Further details
(EBI) 1.
Even Better If.. 2.
3.
Please suggest a possible CPD activity to help the member of staff secure the EBIs you have listed above:

Observer:

i ) Signed:
Please hand this to Ross McGill; =
a copy will be handed directly to the teacher. Sereann ST Yee 0 No O
Shared with HoD? Yes O NoO

Shared with teacher? | Yes O No O




OutstandingChecklist

Before the Lesson Checklist

Afl throughoutin plan

During the Lesson Checklist

Go/No go decision points in lesson (based on afl)

Differentiation in lesson plan and tasks (notjust extra questions
of same type & ability)

Questions for named studentsin lesson plan

Books marked up to date

Pupils know their levels and targets

Lesson will clearly demonstrate progress in student’s learning

Majority of time spent pupils working rather than teacher
teaching

Use of LSA (preferably for groupwork) shown in plan and LSA
prepped for lesson

10

Plenary planned with reference to exam / test questions

11

Students prepped (in lesson previous to observation)

12

Seating plan with all info accurate and printed

13

All resources prepped and checked. Lesson plan, seating plan
and copy of all resources printed for observer

@ 1 :LOreferredto (for observer) soon after observation begins

@ 2 AfL usedto inform go/no go decision points in lesson (make
these explicit to observer)

@ 3 | Differentiated work given to students as appropriate

@ 4 | Ask questions of named studentsin lesson plan

@ 5 Circulate, mark work and encourage students to discuss their
work/progress whilst they are working

@ 6 | Referto level/ grade of work [during lesson and in plenary)

@ 7 [ Highlight and make progress explicit (especially in plenary)

@ & | Maximum 15-20 minuteswhole class teaching time

@ N LSA aware of what doing and used properly (preferably for
groupwork)

@ 10 | Well timed plenary allowing time to pack away before bell

@ 1 The lesson has a spark or a buzz. Students are happy, involved

and enthusiastic about their learning.

© 6 000 6 0 00006 6 0 O

14

[subject specific] Open ended (reallife) task

http://www.tes.co.uk/teachingresource/OutstandindChecklist6299139



http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/
http://www.tes.co.uk/teaching-resource/Outstanding-Checklist-6299139/

Code

s/M/E*

poog

m|yaedd

el
Aae|dwaxg

eI

ng usag

=yIedd

ajelddoaddeu |

5 = Start, M = Middle, E= End

Code | What may be cbhserved:
1 Clear differentiated learning intentions for students
2 Success criteria (for target) understood by students E@ﬂﬂi@
3 CQuestions targeted to particular students
a Use of blooms taxonomy evident re questions, leaming M
outcomes, materials
5 Differentiated activities/resources Observer
6 Activity differentiated by outcome- open task
7 Teacher support is differentiated e g. questions, addi-
tional material
Date
8 Graduated tasks — increase of complexity
g Differentiation for time allocation Student grouping pro- Subject/s
vides support for other students
10 Students buddy up e g work partners to support each
other's learning
11 Students take responsibility for own learning
Year/s
12 Teacher gives oral formative feedback targeted to indi
vidual or groups of students
13 Evidence of comments that advance learning (can be
written) General Comments:
14 Studenrts self assess and set their own targets
15 Teaching adjusted after data collection Examples of good practice observed:
16
17

Adapted by Sheila Claston from ideain Formative assessment (Dvlan Wiliam). Lavout: D Gale




DATE: STAFF MEMBER: J1AK
LESSOMN OBSERVATION SHEET
LESSOM: CLASS: SUBIJECT: ENGLISH
OUTSTANDING GOOoD SATISFACTORY UNSATISFACTORY
PUPIL Exceptional progress made by all pupils Good progress made by Pupils are making progress that is Punpils fail to make satisfactory
PROGRESS the majority of pupils broadly in line with their progress
capabilities
All pupils inspired by the tasks and Majority of pupils are well Most pupils show interest in the Pupils show limited interest in
extremely well motivated and engaged motivated and engaged waork and are generally engaged. the work and many are off task
throughout the lesson through the lesson Little time is wasted
High level of challenge for all pupils to MWost pupils challenged Some challenge within the lesson Little or no challenge within the
work lesson
TEACHING & Excellent subject knowledge applied Strong subject knowledge Secure subject knowledge Subject knowledge is not
PLANMING consistently reflected through the teaching
Teacher acutely aware of pupil Good understanding of Satisfactory understanding of pupil Limited understanding of pupil
capabilities pupil capabilities capabilities capabilities
Targeted questioning to pupils Usze of mini plenaries to Some use of questioning to review Limited questioning throughout
throughout the lesson in order to review check progress and to progress during the lesson and to the lesson
progress and to introduce intervention adjust teaching where pick up general misconceptions to
when necessary necessary adjust teaching
Differentiation strategies employed Good use of satisfactory use of differentiation Limited use of differentiation
effectively throughout the lesson differentiation strategies strategies strategies
Highly effective modelling / scaffolding Good use of modelling / Some use of modelling / Limited / no use of modelling /
to support pupil progress scaffolding to support scaffolding to support pupil scaffolding to support pupil
pupil progress progress progress
A broad range of high quality resources A range of good quality Adequate use of a range of Limited range of resources and
{including new technologies) resources (including new resources (including new use of new technology
technologies) technologies)
ASSESSMEMNT High quality feedback (orally and Pupils are provided with Pupils given feedback on progress Limited feedback given to pupils
FOR through marking) with detailed detailed feedback, both and how to improve theirwork in books and through verbal
LEARMNING formative comments to highlight orally and through {orally and through marking) feedback
strengths and areas for improvement marking
Pupils are fully aware of their working at Pupils know their working Most pupils know their working at Very few pupils know their
and target grades and know exactly at and target grades and and target grades and have zome working at and target grades and
what they needto do to improve know how to improve idea of how to improve their work what they needto do to improve
their work
USE OF Targeted support of additional adults in Additional adult support Some targeted use of additional Limited use of additional adults
ADDITIONAL the room at all times which contributes iz well focussed and adults
ADULTS to excellentprogress contributes to the

learning in the clazssroom

SEATING PLAN

LEVELLED OBJECTIVES

OVERALLJUDGEMENT:




Sport Funding

OFSTED Observations

Kent Jan March 2014



Sport has a high priority within the school. Pupils say they enjoy a range of activities whi
include netball, football and runninghe school has a clear action plan to ensure the
additional sports funding is being used effectitelextend the competency of teachers in
this area, for example, training by sports coaches.

{LI2NIa&a FdzyRAYy3I KIFa o6SSy Fftt20F3aG§SR I LILINE
enjoyment of sportFor example, the range of clubs provided at the end of the school day
KIa AYONBI &SR YR LizLAf LI NIOAOALI GA2Y
and subject knowledge have been developed through their observation of specialist
coaches teaching physical education lessons during the school day.

Leaders have carefulhfanned their use of the primary school sport funding and are
working in partnership with a local cluster of schdoldevelop the skills of teachers and
targeting pupils to improve their fithess.

The governingbodk & 6 S5S02YS AYONBIaAay3date STFSOGA
They are involved imaking decisions about how to allocate funding, such as the pupil
premium and sports funding

The school is using its new primary school sport funds to develop closer links with
neighbouring school4¢o share and develop staff expertise, and to create a legacy for the
future. Pupils are keen to participate in a developing range of sporting opportunities and.
although still at an early stage, this is increasing the take up of activities designed to
enhance their physical weltleing.



t dzZLJAf 4 Q Sy 3 3 SpriySiyaliedukafion & pddmbledistrdngfyRhrough careful u:
of sports premium funding§ KA OK A& dzaSR (42 RS@St2LJ aSl
LJdzLIA £ 8 Q SELISNASYOSTI S&aLISOAlLftfteée AYy a6AYY

The government sport funding is ugeg creatimlg[nploy sports coaches who come into
a0K22f YR ONRFRSY (KS LlzLIAf &Q dzy R $éidgd |
This is having a positive impact as a greater number of pupils are participating Hscifted
clubs.

t dzLJAf aQ Sy 3IFIASYSYyld Ay &aALRNI& yR LKeaAo
participation in local sporting tournamentshe additional sports funding is used well to
SYyKIy0OS LidzLIthfougitheSnputisf Alfodsid® specialist and to develop

G§SIF OKSNBRQ alAffta yR STFFSOGAQOBSyYySaa Ay O

Sport is valued within the school. Pupils especially enjoy swimming and thecowssy
running club A detailed action plan is serving to ensure the primary sports funding is
impacting positivel2 y  LJdzLIbding &hd desfofding the capacity of teachers to deliver
physical education.

CKS AaL32NIa FdzyRAYy3I KI a KSt Li& exanple gravidigglmiore]
AAYYAYI YR OFy2SAy3ad ¢KS a0K22f LINR JA
moral, social and cultural understanding as seen in their reflection about valuing access t
education when they compare their experiences with children from another country.



What does the

perfect lesson
look like?



http://www.tes.co.uk/teachingresource/Whatdoesan-Outstandinglessonin-PElook-like-6326649

Physical Education — What does an Outstanding Lesson look like? — Practical

Teacher = Facilitator of learning

Pupils are Teacher engages in Changing time While pupils are waiting for the lesson to
met as they conversation. Esp. finds out Change quickly start, give them a thought provoking activity.
enter the about non-doer’s and incorrect Include a thinking E.g. A question to think about for the lesson.
Sports Hall. kit. Sort any issues out. task [ starter. Plan a warm-up activity.
Effective classroom Teachers Qualities Tasks
P
management Enjoys the lesson _ * Different types of activities from lesson to lesson —
* Emthusiastic Normality

Be consistent with
behaviour rules/

discipline with every outcome.

student in the class. * Thoughtful lesson plan

* Organised

Lesson Pace / Challenge kmowled
owledge.

* Motivates and is motivated.

* Praises effort more than praises

* Demonstrates excellent subject

aim to keep students on their toes. SURPRISE

* Active, collaborative learning —students should be
able to work, on task, ‘without adult supervision’.

Key Words / Literacy / Mumeracy / ICT f Cross Curriculum Links

Questioning
* Ask probing, open-ended questions.

* Ask students without their hands up, maybe apply a no hands
rule policy from time to time. Use a random name generator.

* High order questioning
* Incorporate thinking time

Differentiate

* Re-model tasks verbally. Scaffold tasks for
individual students without having to have loads of
worksheets.

* High expectations

* Make success possible

* Choice of task

* Ensure you cater for SEN/ G&T

Learning Objectives: ‘High expectations and
clear goals'.

Teaching inside — displayed on whiteboards.
Teaching outside — discuss, make students
aware of them or use mini whiteboards.

Refer to LO's consistently throughout the
lesson — not just at the beginning and the end.

Make sure resources are creative and have
LO's on them, so students know where they
are in the lesson.

Do students know?
(i) What they are doing?
(i) Why they are doing it? ‘bigger picture’.

Us2 Blooms to help guide LO's

Assessment
* Ensure you know where the learners
are with their progress (AfL — Mini White

Pupils know:
* What they need
to do to improve.

Groupings
* Have a plan of who you want to work together.
Ability / Gender / Random / Expert

If students aren’t getting the content deviate
from your lesson plan. Re-model and re-shape
your learning objectives and lesson.

Boards — t it notes, traffic lights =t * What | | th . .
cards—post it notes, tramme g ) aklevel ey Independent Learning and Develop pupils’
* Self and Peer Assessment are working at v erese i
* Target Settin * The bigger Responsibilities Physical
. ilb ) g - g8 * Allow pupils to work Social
eedbac icture

P independently e.g. lead Cognitive
Plenary [/ Mini Plenary Warm-up. Creative
Ensure that you complete a plenary to find out what students * Give responsibilities to pupils, Personal
have achieved compared to the learning objective. €.g. eqguipment monitors Skills

AT THE END:

-= Plenary (Know what progress has been
made)

-= Set the scene for next week's exciting
lesson.

-> Finish the lesson ON TIME.

-= Allow pupils enough time to get change.
-= Hurry them out of the changing rooms,
they should be out when the bell goes.
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Physical Education — The “Perfect” Lesson — OFfSTED Guidance

Learning and progress

Teaching and assessment

OFfSTED Qutstanding

The guality of learning is exceptional. Students
demonstrate excellent concentration and are
rarely off task even for extended periods without
adult direction

They have developed a resilience when tackling
challenging activities

Their keenness and commitment to succeed in all
aspects of school life and ability to grasp
opportunities to extend and improve their learning

are exceptional.

Progress is at least good for different groups of
students and exemplary for some students.

Teaching is at least good and often outstanding as
students are making exceptional progress. Students
are enthused which ensures they learn really well.
Excellent subject knowledge is applied to challenge
and inspire students. Resources, including new
technology make a marked contribution to learning
as does the targeted support from other adults

Teachers are aware of students” capabilities and
their prior learning and understanding and plan
effectively to build on these. Marking and dialogue
between teachers and other adults and students are
of consistently high quality.

What are students learning as opposed to doing?
Are they learning something new and acquiring
knowledgs?

Can all students make links between previous and
new learning?

Can the students talk about what they are learning
or simply describe what they are doing?

Do they produce work of a consistently good
standard?

Are they working independently? Are they self-
reliant?

How well do they work collaboratively?

Do they show initiative?

AFLis a crucial ingredient in a perfect Ofsted lesson.
Pay particular attention to groups (SEM etc)

An ‘outstanding lesson isn't what the teacher does
but what the learner learns.

You need to be able to demonstrate ‘exceptional
progress’ in your lesson.

Have you?

1. Identified various groups of students in your class and any special needs?
Built a way to address those needs in your lesson to ensure differentiation?

10. Ensured your students have been taught how to work well together and give
unconditional support for each others learning?

2. Given your lesson purpose and set a differentiated learning objective using
key terminology and blooms language for progression?

lesson’?

11. Planned an effective plenary to demonstrate progress and plan for the next

3. Set a learning ohjective that you can measure progress against for different

groups of students?

collaborative activity?

12. Planned a lesson with a high proportion of active, independent learning and

4_Included personal skills objective within it or separate to it?

13. Built assessment as learning into your lesson?

5. Been there to greet the student at the door?

14. Checked progress at random points using DIRT?

6. Designed an appropriate seating plan for your class?

15. Allowed for self & peer assessment {even glancing at each others exercise books)

7. Trained your class in a routine so they self-start’ on arrival ?

15. Differentiated |preferably by task)?

8. Had an engaging starter activity for them to do on arrival?

16. Made sure students are really challenged in the activities and through reflection?

2. Planned a suitable extension task for your more able students?

17. Given a choice of activities?







