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Introduction 
 

Sports competitions can provide positive outcomes for young people. They can support the physical, 

emotional, social and personal development towards a life-long enjoyment and engagement in 

physical activity. These include important life skills such as leadership, teamwork, empathy and 

conflict resolution. However, sports competitions also have the capacity to foster negative outcomes. 

These can be too often seen in examples of overly aggressive behaviour, rejection, fear of failure and 

the development of a negative mindset. 

 

Understanding when and how sports competition provide both positive and negative outcomes is vital 

in our ability to design and deliver experiences that effectively ƳŜŜǘ ŀ ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ motivation, 

competence, and confidence levels. 

 

At the heart of provision for young people should be the creation of positive experiences that provide 

young people with a platform to develop a life-long love of physical activity and sport. Understanding 

what makes a ΨtƻǎƛǘƛǾŜ 9ȄǇŜǊƛŜƴŎŜ ƻŦ /ƻƳǇŜǘƛǘƛƻƴΩ for young people will allow practitioners to plan, 

deliver, and facilitate competitions that not only elicit positive experiences, but gives young people 

the best possible chance to develop life skills and remain active throughout their childhood and into 

adulthood. 

 

The School Games aims to provide every child with a positive experience in an environment where the 

ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ motivation, competence and confidence are at the centre of the competition. 
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Competitions should focus on the process, learning and development of young people. If delivered 

appropriately, competitions can promote positive youth development. In 2019 the Youth Sport Trust 

produced an Approaches to Competition resource which identified eight themes across different 

alternative competition formats that could be used to support wider development of young people 

through competition such as adapting the format to increase motivation, widening the competition 

environment to improve health and adding fun elements to engage new audiences. 

 

This creates a focus on wider outcomes for young people above short-term measures of simply 

winning or losing any given competition. For a positive experience of competition to occur, young 

people need to be prepared with the relevant and necessary support so that no young person enters 

a competitive environment not ready or able to achieve success. What it means for a young person to 

ōŜ άǊŜŀŘȅέ ǘƻ ǘŀƪŜ ǇŀǊǘ ƛƴ ŀ ŎƻƳǇŜǘƛǘƛǾŜ ŜƴǾƛǊƻƴƳŜƴǘΣ will be explored in greater detail through this 

report. 

 
 

  

https://www.yourschoolgames.com/reframing-competition/approaches-competition-research/
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About the Pilot Programme 
 

This pilot explored what makes a positive experience for young people, focusing on the importance of 

all stages involved in the design and delivery of sports competitions. The pilot focused on how young 

people are selected and prepared for competition, how competition environments can be 

appropriately designed to meet the motivations of different young people, and how the competition 

environment impacts on the perceived experience of competition by young people. 

 

To do this, key stakeholders at the forefront of the pilot were: 

 

 Children and Young People participating in School Games competitions. 

 Primary and Secondary school teachers who play a vital role in the selection, preparation and 

support of young people for competition. 

 Parents/Guardians who play a vital role in supporting young people through competition. 

 School Games Organisers (SGOs) who are at the heart of arranging competitions for schools 

in their respective geographical area. Each SGO engaged with primary and secondary schools 

to run separate events which implemented a new pilot approach. 

 

About the Research 

 

YST Research undertook an evaluation of the pilot. The research evaluated what worked well and less 

well during the pilot (process evaluation) and aimed to understand the extent to which outcomes 

were achieved (outcome evaluation) in ƛƳǇǊƻǾƛƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜ ƻŦ ŎƻƳǇŜtition.  

 

The research combined quantitative methods (e.g. survey responses) and qualitative methods (e.g. 

interviews, ethnographic observations) to gather data at different time points on the following 

sources: 

 

 Secondary evidence ς A literature review of the topicΣ ǘƻ ǇǊƻǾƛŘŜ {DhΩǎ ǿƛǘƘ ŀ wŜǎƻǳǊŎŜ 

Document on the importance of a positive experience of competition 

 Teacher Insight ς School Games Competition teacher survey (N=325) completed before 

competition visits 

 Qualitative insight from competition eventsς Gathered by speaking with Young People, 

Teachers, and Parents during event visits 

 SGO Insight ς reflecting on their respective projects and evaluating their efficacy 

 

This report has been produced by Youth Sport Trust Research. The intention of the report is to: 

 

 Review the baseline landscape in attitudes and approaches towards School Games 

competitions. 

 Evaluate the impact of the pilot project, with insight gathered from young people, teachers, 

School Games Organisers and Youth Sport Trust observations. 

 Provide recommendations to successfully implement and embed a positive experience of 

competition within a school setting. 
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Pilot Programme Reach 

 

Across the pilot, 11 SGOs worked with primary and secondary 

schools within their respective SGO area, to conduct events which 

introduced a new approach to competition. The overall reach of 

those who participated is as follows: 

 

 

 

Primary Schools 

¶ 56 competition events delivered across the country  

 

¶ 126 primary schools worked with 

 

¶ 3681 primary school pupils participated in competitions 

o 47% female pupils 

o 6% from Black, Asian, or Ethnic Minority (BAME) 

backgrounds 

o 6% with a special educational need or disability (SEND) 

 

¶ 181 primary school teachers worked with 

 

Secondary Schools 

¶ 31 competition events delivered across the country 

 

¶ 98 secondary schools worked with 

 

¶ 1195 secondary school pupils participated in competitions 

o 46% female pupils 

o 5% from Black, Asian, or Ethnic Minority (BAME) 

backgrounds 

o 6% with a special educational need or disability (SEND) 

 

¶ 98 secondary school teachers worked with 
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Baseline Landscape of School Games Competitions 

 

Lƴ ƻǊŘŜǊ ǘƻ ƎŜǘ ŀƴ ŀŎŎǳǊŀǘŜ ƭŀƴŘǎŎŀǇŜ ƻŦ ǘŜŀŎƘŜǊǎΩ ŎǳǊǊŜƴǘ ǇǊŀŎǘƛŎŜǎ ŀƴŘ ŀǇǇǊƻŀŎƘŜǎ ǳƴŘŜǊǘŀƪŜƴ ŘǳǊƛƴƎ 

School Games Competitions, YST Research conducted a short survey which was completed by teachers 

before they engaged in the pilot competition, or via the School Games platform (for any teacher 

outside of the pilot).  

The survey was completed by 325 teachers/school staff in total (52% female, 47% male; 1% Prefer not 

to say), of which 81% of respondents had six years or more experience of working in sport with young 

people. The survey was dŜǎƛƎƴŜŘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘŜŀŎƘŜǊΩǎ ŀǇǇǊƻŀŎƘŜǎ ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ the 

following three topics: 

 

1. School Games Competitions ς Logistics and Motivations  

First, teachers were asked how they find out about School Games competitions. Whilst teachers 

largely reported finding out via email (85%) and via the School Games calendar (70%), it is interesting 

that the School Games website is only used for competition information by less than 1 in 5 teachers.  

 

 

 

 

 

 

 

 

 

Nearly two-thirds (65%) of teachers find out about the School Games competitions at least one term 

in advance. However, there does remain nearly one in ten (9%) teachers who find out no more than 

two weeks in advance. The learnings from this are that the earlier teachers find out about 

competitions, the more targeted and structured they can be in their preparation. 
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When reporting the information that they are provided with prior to School Games competitions, 

ǘŜŀŎƘŜǊǎΩ ǊŜǎǇƻƴǎŜǎ ǿŜǊŜ ŘƻƳƛƴŀǘŜŘ ōȅ ƭƻƎƛǎǘƛŎŀƭ ƛƴŦƻrmation (i.e. location, date/time of event, 

number of children required). Alongside this, a key response was that teachers were provided with 

the rules/format of the competition, which can provide in part essential information to equip teachers 

with an understanding of which pupils to select and help both teachers and young people with the key 

preparation for the competition. 

 

Additionally, when reporting their key motivations to enter pupils into School Games competitions, 

teachers overwhelmingly reported ǘƘŀǘ ǘƘŜȅ ǿŀƴǘŜŘ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ ƘŀǾŜ άExperience of 

ŎƻƳǇŜǘƛǘƛƻƴκǊŜǇǊŜǎŜƴǘƛƴƎ ǎŎƘƻƻƭέ όbҐмутύΦ ! ƭŀǊƎŜ ǇǊƻǇƻǊǘƛƻƴ ǊŜǇƻǊǘŜŘ ǘƘŀǘ ǘƘŜȅ ǿŀƴǘŜŘ ǘƻ άtǊƻǾƛŘŜ 

ŀƭƭ ǇǳǇƛƭǎ ǿƛǘƘ ŀƴ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ όbҐфрύέ ǿƛǘƘ άŜƴƧƻȅƳŜƴǘέ ǊŜǇƻǊǘŜŘ ōȅ пм ǘŜŀŎƘŜǊǎΦ 

 

2. Selection of pupils  
 

A key question asked to teachers was how they typically selected pupils for competitions. Most 

commonly, teachers reported that they selected pupils based on their attendance at extracurricular 

clubs (N=109) or from the pupils offering interest (N=66), which suggested ǘƘŜ ǇǳǇƛƭǎΩ ƳƻǘƛǾŀǘƛƻƴ ǘƻ 

compete. Other criteria for teachers were ability (N=92), Trials (N=29), or Behaviour in school (N=25). 

Meanwhile, a selection of teachers reported that it was dependent on the competition, in which the 

key learning is that each of the above approaches are valid methods, but the manner in which they 

are implemented, to maximise the positive experience of the pupil, is key. 

 

In addition, an interesting finding was the subtle difference between teachers selecting the pupils and 

notifying them to take part in the competition. Whilst 83% of teachers reported selecting pupils at 

least two weeks prior to the competition, only 65% of teachers reported that they notify the pupils 

ǿƛǘƘ ŀǘ ƭŜŀǎǘ ǘǿƻ ǿŜŜƪǎΩ ƴotice. This suggests that this gap between this selection and notification to 

pupils could be closer and better used to help them prepare for competition. 
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Finally, teachers were asked what information they communicate to selected pupils ahead of a 

competition. The dominant theme from all was centred around the logistics of the competition 

(N=268), such as the time, date, venue of the competition, what kit is required etc. Some teachers did 

report that they communicated the expectations/values from the school (N=39) ahead of the 

competition, and a minority did report that they would communicate what preparation was required 

in advance (N=22). 

 

Preparation of pupils 
 

With regard to the preparation of pupils for competition, teachers were asked what outcomes they 

aim to achieve. Encouragingly, responses closely aligned with the key elements of physical literacy, 

ǿƛǘƘ ǘŜŀŎƘŜǊǎΩ ƪŜȅ ƻǳǘŎƻƳŜǎ ƛƴŎƭǳŘƛƴƎΥ Knowledge/Understanding (N=124), Physical competence 

(N=83), Confidence (N=68), and Enjoyment (N=56). Teachers also reported the importance of 

respect/values (N=33) and Teamwork (N=25) in their preparation. The key learnings from this show 

Ƙƻǿ ǘŜŀŎƘŜǊǎΩ ƳƻǘƛǾŀǘƛƻƴǎ are aligned with the elements of physical literacy when considering the 

preparation of pupils for competition, yet the inclusion of all five elements is rarely seen together. 

Those who reported that they were not able to prepare pupils prior to competition primarily 

highlighted that time and staff constraints prevented them from doing so. 

 

Finally, teachers were asked how they support parents/carers to help prepare young people for 

competitions. 59% of teachers reported that they do not support parents in helping young people for 

competitions. Of those who did support parents, responses were primarily centred around logistical 

information and support (e.g. equipment, travel required) including a letter sent home to consent to 

play. Teachers did also report that on occasions they provided parents with information to practice at 

home with their child, which helps their physical competence ahead of the competition. 
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Competition Event Visits 

YST staff members attended a selection of competition event visits, co-ordinated by the School 

Games Organisers in their respective SGO area. They were challenged to identify barriers to 

providing positive experiences of competition they face locally and apply an intervention or 

alternative method of delivery aimed at changing the experience young people have for the better. 

In total, 26 intervention across both primary and secondary settings were delivered. Examples of 

competition events, and their respective purpose included: 

 Primary Schools: 

 

Barrier to Positive Experience: High levels of anxiety from young people at competitions. 
 
New Approach: Training year 5 young leaders to support the delivery of personal challenges as 
intra competition for schools prior to inter school year 3/4 sports hall athletics competition. The 
same young leaders from each school will also be facilitating the inter school competition, acting 
as a familiar face. 
  
 
Barrier to Positive Experience: Schools in the area have a high dropout rate at School Games 
competitions. 
 
New Approach: Aimed at minimising the risk of schools dropping out, schools are set to self-grade 
their level of preparation for competition with the support of the SGO, which will support the SGO 
to best decide competition structure based on levels of preparation, not purely physical 
competence. 
  
Barrier to Positive Experience: Young people turning up to competitions not appropriately 
prepared to take part. 
 
New Approach: Hosting a themed Multi skills festival. SGO is sending pre-event information to 
schools to send home before this festival. The information pack will include: Why it is important 
to get children active, why it is important to develop fundamental movement skills, give example 
activities that their child will be taking part in and ask parents to practice this with their child 
before they arrive, so the children are more competent and feel more confident.  
 
Barrier to Positive Experience: Appealing to different young people who would not usually attend 
competitions. 
 
New Approach: Working together with a new basketball coach in the area to go into schools to 
offer preparation support and clubs to primary schools. This intervention will explore the 
opportunity for SGO's to build relationships with external coaches in schools in a bid to best 
support/prepare young people for competition. 
  
Barrier to Positive Experience: Young people selected for competitions that would not benefit 
most from the intended outcomes.  
 
New Approach: Delivery of a multi-sport competition for schools. Sports involved in the 
competition will not be communicated to the schools until young people have been selected. 
Schools can select young people who would most benefit from attending based on SGO providing 
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the intended learning outcomes of the competition. Once selected, sports will then be 
communicated as part of the preparation for competition stage. 

 
Barrier to Positive Experience: SGO has an issue with the behaviour displays of school staff at 
primary competitions in creating a negative atmosphere and role modelling negative behaviours 
for young people taking part. 
 
New Approach: A 2-hour CPD workshop for school staff on #ReframingCompetition is being 
designed between SGO and YST to support in getting key messages out to schools, with a focus on 
it being a young person facing campaign. This will then extend to messaging and facilitation of 
behaviour during upcoming competitions. 
  

 

 

 Secondary Schools: 

 

Barrier to Positive Experience: Young people having the appropriate equipment and wider tools to 
effectively prepare for competition. 
 
New Approach: Supporting the schools prepare young people using their 'sports library' renting 
out the specialised equipment for schools. Extending the meaning of the 'sports library' to 
consider how to also support schools holistically prepare, not just through the use of equipment. 
  
Barrier to Positive Experience: 5ƛŦŦŜǊŜƴǘƛŀǘƛƴƎ ǘƘŜ ŎƻƳǇŜǘƛǘƛƻƴ ŜƴǾƛǊƻƴƳŜƴǘ ŦƻǊ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 
first experience of school competition. 
 
New Approach: Netball twilight competitions creating an informal, enjoyable and fair competition 
environment for this cohort of young people. The competition itself will be a form of preparing 
young people for future environments.  
 
Barrier to Positive Experience: Young people arriving at competition with a large difference in 
their preparation for the event. 
 
New Approach: A new U 15 sports hall athletics competition for predominantly late developers. 
Schools are set to self-grade their level of preparation for competition with the support of the 
SGO, which will support the SGO to best decide competition structure based on levels of 
preparation, not purely physical competence. 
  
Barrier to Positive Experience: Schools not understanding the intended outcomes of designed 
competitions and therefore not selecting the most appropriate young people who would benefit. 
 
New Approach: A climbing competition aimed at building confidence levels of young people who 
have low confidence in school. Due to the nature of target audience and activity, a large focus on 
preparing the young people through visual photos/videos of environment and providing schools 
with confidence raising tools. Actual competition based around personal challenges.  
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Barrier to Positive Experience: Low capacity of school staff members to appropriately prepare 
young people prior to competition. 
 
New Approach: Providing young people with leadership roles at a year 7/8 competition, with roles 
of preparing and supporting a team through competition. Roles to include managers, motivators, 
confidence builders etc that help support all aspects of physical literacy. Aiming to increase 
capacity and reinforce message of importance of preparation through young leaders to teachers 
and school staff. 
  
Barrier to Positive Experience: Young people arriving at competition with a low knowledge and 
understanding of the event and its rules. 
 
New Approach: Year 7 football festival with the introduction of new rules, (linked to new changes 
in football regarding handball and VAR). There will be a focus on how to best prepare young 
people for new rules in traditional competition formats, with games being self-refereed so that 
pupils are able to develop their confidence, knowledge and understanding in the rules of the 
competition. 
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Pilot Impact 

 

Impact on the role of a School Games Organiser 

 

100% ƻŦ {DhΩǎ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ Ǉƛƭƻǘ ŜȄǇǊŜǎǎŜŘ ǘƘŜȅ ǿƛƭƭ ƳŀƪŜ ŎƘŀƴƎŜǎ ƛƴ ǘƘŜƛǊ future delivery. 

Reported changes included: 

¶ Reviewing the outcomes of all current competitions within their competition calendar 

¶ Consulting more with schools to develop targeted events to disadvantaged young people 

¶ Provide a more varied calendar of opportunities for pupils in future years 

¶ Communicate more with secondary school staff to support young people for competition 

¶ Explore different incentives/rewards for schools to move away from a focus on just medals 

for winning. 

¶ Putting young people at the heart of all competitions, focusing on young people's 

confidence, competence and motivations to engage with school sport. 

¶ Movement away from a calendar heavily influenced by 'traditional' formats of competition 

so more young people can feel like they have a positive experience in competitive situations. 

 

hŦ ǘƘŜ {DhΩǎ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ǇƛƭƻǘΤ 

¶ 83% reported increased competence to support schools/teachers in preparing young people 

for competition 

¶ 89% reported increased confidence to support schools/teachers in preparing young people 

for competition 

¶ 100% reported increased motivation to support schools/teachers in preparing young people 

for competition. 

 

All responses that reported no change were in relation to their secondary school specific 

interventions. 

 

 

 

  



 
 

12 
 

Impact on Young People 

SGO ς Primary School 

¶ άStaff reported that the children were more excited to attend the festival. Even the children with 

lower self-confidence felt excited about the festival. Staff also said that children enjoyed the 

activities they had tried before and wanted to show their teacher how much they had practised 

at home.έ 

¶ άSchool staff commented that the pupils that they had brought would not have wanted to 

represent their school in a traditional sporting competition due to a number of factors including 

ǘƘŜƛǊ ŎƻƴŦƛŘŜƴŎŜ ϧ ŎƻƳǇŜǘŜƴŎŜ ƛƴ ΨǎǇƻǊǘΩΦ ! ƴǳƳōŜǊ ƻŦ ŎƻƳƳŜƴǘǎ ǿŜǊe made by staff along the 

ƭƛƴŜǎ ƻŦ ΨL ŎŀƴΩǘ ōŜƭƛŜǾŜ ǘƘŀǘ · ƛǎ ǎƻ ƛƴǾƻƭǾŜŘΣ ƘŜ ǳǎǳŀƭƭȅ ŘƻŜǎ ƴƻǘ ǿŀƴǘ ǘƻ Řƻ t9ΩΦέ 

¶ άMost schools targeted children with SEND or who don't normally compete rather than because 

they demonstrate good teamwork skills. On the day, all teachers reported that it had been a 

positive experience for the children. We made a point of telling the children they had been 

selected to represent the school and reinforcing that it was because they were good team 

workers - which they were on the day with little disagreement between them. One teacher 

reported a particularly positive effect on a child with autism - who had been able to compete as 

an equal - something which he hadn't previously experienced.έ 

 

SGO ς Secondary School 

¶ άEngaged some young people that have limited number of opportunities to represent their school 

and take part in this sort of activity.  You could see confidence growing in the young people 

throughout the session, but it would be good to bring this group together later in the year again 

to see if there was any long-term impact.έ 

¶ άImpacted on young people's engagement with the competition, particularly by awarding 

medals/trophies whilst races were ongoing, this way the focus turned towards motivating 

friends/teammates as opposed to focusing on who the winners were. ά 
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Impact on School Staff 

SGO ς Primary School 

¶ άThe preparation phase of this pilot helped the staff to understand the event they were 

attending, made them feel confident and competent enough to support their own children. They 

also said they could help to motivate the children the weeks before and on the bus on their way 

because they were able to talk about what was going to happen.έ 

¶ άThe staff commented that the information provided, including the explanation of what the 

festival wanted to achieve, was vital in ensuring that the pupils selected were the right pupils for 

the competition. It also enabled staff to prepare pupils ahead of the festival so that pupils did not 

arrive expecting to be competing against other schools.έ 

¶ άThe school staff knew what was expected and felt confident in what was expected. However, 

because we left the choice of players down to the individual school, some schools chose their 

more able pupils whereas some chose their lower ability ones which meant there were huge 

differences in ability in-spite of the training. The teachers who brought the lesser able pupils felt 

disheartened as they were still getting beaten by huge amountsέ 

¶ άIt was evident that the activities I had sent out prior to the competition hadn't been used (We 

repeated one of the activities as a competition and I asked the children if they had played the 

game before. None had). The unintended impact here was that schools staff realised that their 

children would have done better in the competition had they prepared them for it.έ 

 

SGO ς Secondary School 

¶ άMade the school staff think a little more about who they should select for this opportunity 

rather than just selecting the students who normally get selected. Feel the staff enjoyed having 

the opportunity to work with different students and feel they had the potential to make a 

difference to these young people. Some if the schools took the preparation very seriously 

following all the guidelines, others less so.  Highlights the fact that the staff have such an 

important role to play and some were just not used to having to do any preparation prior to 

coming to a competition.έ 

¶ άThe importance of fully preparing pupils for competitions became apparent to the staff as the 

festival progressed. The one school that had properly prepared pupils was evident as they could 

speak with pupils after matches to get their feedback and also to address where pupils ŎƻǳƭŘΩǾŜ 

made different decisions or could have been more confident in making a decision whereas the 

ǎŎƘƻƻƭǎ ǘƘŀǘ ƘŀŘƴΩǘ ǿŜǊŜ ǳƴŀōƭŜ ǘƻ Řƻ ǘƘƛǎΦέ 

 

  



 
 

14 
 

Post-Teacher Survey Results 

άaǳŎƘ ƛƳǇǊƻǾŜŘ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ōƻƻǎǘ ǘƻ ǎŜƭŦ-esteem for children who usually struggle academically 

or physically in school. To see children who are usually withdrawn and quiet, scooting around with a 

ǎƳƛƭŜ ƻƴ ǘƘŜƛǊ ŦŀŎŜ ǿŀǎ ŀ ǊŜŀƭ ƧƻȅΦέ όtǊƛƳŀǊȅ {ŎƘƻƻƭ ¢ŜŀŎƘŜǊύ 

 

ά¢ƘŜ Ŏƻƴǎǳƭǘŀǘƛƻƴ ƛƴ ŀŘǾŀƴŎŜ ƻŦ ǘƘŜ ŎƻƳǇŜǘƛǘƛƻƴ ǿŀǎ ƎǊŜŀǘ ŦƻǊ ƻǳǊ ƎƛǊƭǎΦ They felt some sense of 

ownership to the new systems being set in place. They understood more about why its important to 

expect professional and positive behaviour from accompanying school staff in terms of the effect it 

has on the primary children taking part. They were keen to make sure the children had enjoyment as 

ǘƘŜƛǊ ƴǳƳōŜǊ ƻƴŜ ƻǳǘŎƻƳŜέ ό{ŜŎƻƴŘŀǊȅ {ŎƘƻƻƭ ¢ŜŀŎƘŜǊύ 

 

ά¢ƘŜ ŎƘƛƭŘǊŜƴ ǎŜƭŜŎǘŜŘ ƘŀǾŜ ǎƻƳŜ ƛǎǎǳŜǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜƛǊ ǎŜƭŦ-esteem and confidence. By talking to the 

children beforehand about the 'fun' aspect rather than the competition made the children want to be 

ƛƴǾƻƭǾŜŘΦέ όtǊƛƳŀǊȅ {ŎƘƻƻƭ ¢ŜŀŎƘŜǊύ 

 

άώLǘ ƛǎ ǾŀƭǳŀōƭŜ ǘƻ ƘŀǾŜϐ .ŜǘǘŜǊ ǇǊŜǇŀǊŜŘ ŀƴŘ ƛƴŦƻǊƳŜŘ ƭŜŀŘŜǊǎΦ tǊƛƳŀǊȅ {ŎƘƻƻƭǎ ƴŜŜŘ ǘƻ ŎƘŀƴƎŜ ǘƘŜƛǊ 

culture towards competition and understand how important it is for ALL children to have a happy 

ŜȄǇŜǊƛŜƴŎŜΣ ǿƘŜƴ ƴƻǘ ŜǾŜǊȅ ŎƘƛƭŘ Ŏŀƴ ǿƛƴΦ ¢Ƙƛǎ ƴŜŜŘǎ ŜƳōŜŘŘƛƴƎέ όtǊƛƳŀǊȅ {ŎƘƻƻƭ ¢ŜŀŎƘŜǊύ 

 

ά¢ƘŜ ǎǘǳŘŜƴǘ ƘŀŘ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǇǊŀŎǘƛŎŜ ǳǎƛƴƎ ǘƘŜ ŜǉǳƛǇƳŜƴǘ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘ ǊǳƭŜǎ κ ŦƻǊƳŀǘ ƻŦ ǘƘŜ 

competition before the eveƴǘέ ό{ŜŎƻƴŘŀǊȅ {ŎƘƻƻƭ ¢ŜŀŎƘŜǊύ 

 

άhǳǊ ŎƘƛƭŘǊŜƴ ƘŜƭǇŜŘ ǎƘŀǇŜ ƛǘΣ ǎƻ ǘƘŜȅ ŀǊŜ ƘŀǇǇȅ ǘƻ ŎƻƳǇŜǘŜ ǇƻǎƛǘƛǾŜƭȅΦ ²9 ǿŀƴǘ ƻǳǊ ŎƘƛƭŘǊŜƴ ǘƻ ǘŀƪŜ 

ǇŀǊǘ ƛƴ ǎǇƻǊǘƛƴƎ ŎƻƳǇŜǘƛǘƛƻƴǎ ōǳǘ ŀƭǎƻ ōŜ ƴƛŎŜ ƘǳƳŀƴ ōŜƛƴƎǎ ŀƴŘ ŎƛǘƛȊŜƴǎέ όtǊƛƳŀǊȅ {ŎƘƻƻƭ ¢ŜŀŎƘŜǊύ 

 

άhǾŜǊŀƭƭΣ ǘƘŜ ǎȅǎǘŜƳ ƛǎ working well. There is a wide range of activities for children to compete. 

Perhaps having more 'non-ŎƻƳǇŜǘƛǘƛǾŜϥ ŜǾŜƴǘǎ ǿƻǳƭŘ ŀƭƭƻǿ ƳƻǊŜ ŎƘƛƭŘǊŜƴ ǘƻ ŀǘǘŜƴŘΦέ όtǊƛƳŀǊȅ {ŎƘƻƻƭ 

Teacher)  
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Impact on Parent/Guardians 

SGO ς Primary School 

¶ άParents reported that it was good to understand what their child should be doing in PE at such 

an early age and should receive more homework regarding this. They loved that they were 

involved. It also helped them to pose questions to their children following the event.έ 

 

SGO ς Secondary School 

¶ άParents/guardians were sceptical of the new approach which in some ways rubbed off on the 

pupils. Parents/guardians rather than encourage their pupils to make decisions fairly and for the 

benefit of their development, were encouraging them to make decisions that would give them an 

advantage.έ 
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Young Person Insight 

Alongside the event visits, YST Research gathered qualitative insight from young people who were 

attending the School Games competitions. Across each event, we used a Graffiti Wall to ask children 

to write a response to the statement, ά¢ƘŜ ƻƴŜ ǘƘƛƴƎ ǘƘŀǘ ƳŀƪŜǎ ŀ ǎǇƻǊǘ ŎƻƳǇŜǘƛǘƛƻƴ Ŧǳƴ ƛǎΧέ 

Across all responses, the key themes that came out were: 

1. Teamwork ς ά²ƻǊƪƛƴƎ ǘƻƎŜǘƘŜǊ ŀǎ ŀ ǘŜŀƳέ 

2. Taking part ς άTaking part ŀƴŘ ǿƻǊƪƛƴƎ ǿƛǘƘ Ƴȅ ōŜǎǘ ŦǊƛŜƴŘǎέ 

3. Friendship - "Having a good time with friends and doing well" 

4. Challenge ς άwŜǇǊŜǎŜƴǘƛƴƎ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ǇǳǎƘƛƴƎ ƳȅǎŜƭŦ ǘƻ ǘƘŜ ƭƛƳƛǘǎέ 

5. Having Support - "Being kind to one another while doing competition" 

6. Winning - "Winning as a team" 

 

In addition, pupils provided insight on what they enjoy the most and least from parents and teachers 

when they have a competition. As shown below, pupils liked it most when their teacher provided 

them with encouragement and support, to cheer them on and give them help and advice to 

improve. Conversely, pupils did not like it when their teachers shout, and make them feel bad. Pupils 

did not want to feel pressure or feel as though they had done something wrong. 

 

 

 

 

 

 

 

 

 

  

άL ƭƛƪŜ ƛǘ ǿƘŜƴ Ƴȅ ǘŜŀŎƘŜǊΧέ  άL ŘƻƴΩǘ ƭƛƪŜ ƛǘ ǿƘŜƴ Ƴȅ ǘŜŀŎƘŜǊΧέ  
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Similarly, the same question was asked to pupils on what they liked most and least from their 

parents or guardians during a competition. Responses were predominantly similar, in which they 

liked their parents cheering them on and giving encouragement and support. Pupils were equally 

likely to dislike it when their parents/guardians shout during competition or make negative 

comments which embarrass them. Interestingly, there was a mixed response from pupils in liking or 

disliking it when their parent/guardian watches them or asks them questions about the competition. 

This suggests that the content, delivery and context is important to reflect upon in how feedback is 

given to individual pupils. 

 

 

  

 

 

 

 

 

 

 

 

What can we learn from this? 

It is important to use the insight from young people to shape the structure and behaviours of future 

competition environments. Crucially, key learnings from young people would be that they want 

teachers to: 

 

 Support their efforts  

 Give encouragement 

 Advise on how they could try something different 

  

For parents, it is likely that listening to the individual needs of your child will be the best way to help 

provide them with a positive experience of competition. Key learnings for parents would be to: 

 

 Be present ς visible and pay attention to what they are doing 

 Be positive ς highlight specific things that they are doing well 

 Be proactive ς seek opportunities to encourage, recognise and value their efforts rather than 

their results. Think about how to support intrinsic motivation to compete and take part. 

   

άL ƭƛƪŜ ƛǘ ǿƘŜƴ Ƴȅ parent/guardianΧέ άL ŘƻƴΩǘ like it when my parent/guardianΧέ 












